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Richard D. Kimpston

a
INTRODUCTION

,lhe speed and Ubiquitous nature of,rhange compels school districts to

submit its curricula to periodic appraisal.k This scrutiny is essential for

_

deter,..ining how swell present progrens are keeping pace with a r%angIng

vironent, thts assuring relevant programs for increasingly diverse abilities,

--Ihterests, and values of students. .Thepressure3vhich_force curriculum

.

r enewal 'Within schools also demand corollary changes. for the teachers in.

r4

those programs. As expectations of public educatio'n increase, accompanied

by calls for accountability and by limited and further diminishing resources,
. -

the times demand systematic planning for change. A systematic plan, which

assures a, comprehensive, efficient process in determining need or dOiriculuo__

_change and staff inhirovement seems absolutely essential.

A large suburban school district in the Twin Citiet area of Ainoteapolis

and St. Paul, comprised of twenty-one elementary, four junior high, and three .

J .

senior high schools recently identified, the social `s Tidies program, through .

total faculpl participation, as the Subject field of the district's turricul*

, .

to be assessed to determine need for change. A report of the study design, '
. . .. .. ,. .. .

the results of the study, the conclusions, and ,implications for curriculum

change andac.iff in-service needs are .presented hire.

I'
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PART 1: STUDY DESIGN

compli2p.nrvith proce4xmes.estalished within the district's curriculum

system, a district-wide Social, Studies Committee recommended an. assessmplat

Oy the exist-571g program. A nine-mether Task Force, comprised of elementary

teachers, secondary school, social studies teachers, one principal, and one

-curricaum specialist, was appointed to desilkhe assessment instrument.-

The 'charge given to the Task Force by the Social Studies Committee was to

develop a means to assess the social studies program,4ollecting data to

answer the following 4ailions:

1. What are the stated goals and skills which define the existing. , .... A

social studies programs?

2. emphasis- -is currentivbeing given, and at what grade level(s),

to the identified goals and skills?'

3. What emphasis woad we desire to be given to the identified goals

and-Skills?.

.4. Which social science disciplines are being over-emphasized.?

_neglected in the prograi?

5. What are individual teachers; perceptions about their familiarity

with the existing social studies curriculum:at their grade or

course level?

6. Wha. t are individual teachers' perceptiond of the :adequacy,of the'

'present social itudies\ curriculum. for -grades K-12?

Development of An Instrument

C
The nine teniber.TaSk Force net for approximately thirty-two, hours over

a too -week period oftime to develop the assessment instrument. Their task

was to secure informai-loti pertinent to the question af'What are the stated;-

goals and skills which define the.existing social studiel Curriculun.in
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the scE:..z1. district. -.--herfned been developed over a period of years a

social studies "scope and seqLente" oomposed'of an arras of broadly .staged

goals, terrinal objectives,, instructional objectives, and Listings of

activities, concepts, skills, and generalizatio2s. This document served as

a point of departure for the work of the Task Force. Fifteen goal statements

could be identified id the material. The Task Force members felt that these

.goals_represented a. range of stat_en.ts too narrow to effectively assess the

prograrl being carried out. Nine additional goals were formulated, resulting

in a total of twenty-four. In order to bring meaning for .the who

would interact with the goals in the assessment process, "terminal" objectives

which would serve.as indicators of attainment of a particular goal were

identified and listed under each-goal. These indicators of goal attainment

.

fpr e/ementary, junior _lign and high school students were drawn from the

Social studied "scope and seauenie".

) .

f th'e 460 respondents, as well as general directions for responding to the

twentyi -four goal statements and seventeen social- studies skills.

The assessment instrument requested personal. data' and opinions from each

1 rating scale, 0 - Doesn't Apply, 1 - Unimpsrtant, 2 - Marginally.

"Important, 3 - Moderately important, 4 Quite Important an 5 - Very

Important was placed under the headings of Current Emphasis and Desiied Emnhasib
.

for each goal statement and skill.

An example will serve to illustrate the format employed. The respondent's

addressed onlyethe goal. statement; the th:nae_tadicatorsja,b,c) were offered

t9 assist in interpreting the goal;



Current, Desired .

Emp_hasis Bmphas if;

5 4 3 2 1 0 -5 '4 3 2 1 ,

1. eudents will becOme aware of the growing inter-
pendence of different people and nations

ems .

Become aware that s1 'people live in
proxi,,tity to each. ther, for4ing social
units to deal with common probleis.

b. Tinders tend -ways of adjusting to the

environment and natural resources,
utilizing them for mutual advantage.

c. Recognize where and -how civilizations

began'and how they dealt with their
differences and similarities.

In the assessment process each respondent indicated his perception of

the amoint of ..kmphasi each is currently receitring.as well as the emphasis

each should receive.

Two additional questidns which.faced the Task Force Were the procedures

to be followed Tor collecting the data and whether students and community

members should participate in the assessment. The recommendation was made
raw

by the Task Force and adopted by tie School district to carry ont the teacher

assessment in a half-day workshop for all elementary teachers and secondary

. 181

social. studies, teachers. The recommendation to select a random sample of

parents and studentt fo participate in assessing the current and des
.'

emphasis for. the twent7fout= goal statements was also adopted.

The Collection of Data

The half-day workshop for.teachers to carp, out thq assessment of the

social studies cdtriculum was held in early October. All elementary classroom
,



teachers and secondary school social studies teachers participated for a total

B=460. In most instances the groups of faculty slathers net in elementary

schools throughout the district. In all instances the total group meeting

in each building uas divided into small groups of four or five with at. least

.

one secondary, one intermediate, and one Frtrary.teadher per group- The

assessment process was carried out under the following procedures:

Phase I. 'Each teacher instiviaually ;Inked the twenty-four goal
4

statements in terms of the iiportance of the goal for the combined

grades K-12 social studies curriculum inthe district.

Fhase,1I. Each teacher indicated an a five point scale the current

emphasis being given to the goals and skills at his level of

teaching, e. , g. grade 4, grade 7, grade ,10.

Phase./II. In gibups.of 4.or 5,,tesdhers interacted,about their

individual ranking oft the goals in Phase I,, in an attempt to

reachcansensus, e.g. 3 out Of 4 or 4 out of 5 agreement as to

what priority should,be given to the twenty-four goal statements

across the total grades K -12 social studie curriculuM.

. =

Phase IV. Each teacher indicated, on a five,point Beale, what

.he believed. should be the emphasis given to goS1 and skill at

his level of teaching. 1.

Several weeks titer a similar group meeting was_ held for 171 parents

and 100 students who were selected at random from throughout the district.
. -

These two groups particpated in the assessment to the extent of identifying

the current and desired emphasis for the twenty-four goal statements in

.."

the districts social studies.program. The results of the student and

parent_ assessment are not included in-this summary report.

6
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PART Its FACULTY PERSONAL DATA/PPLGRAM PERSPECTIVE

Pri6r to offering their perceptions rof the current and desired emphasis

dt
of the social studies goals and skills, each faculty member was asked to

provide information about his grade level assitnneLt, total years of tearlA

experience, post-baccalmtreate edecation, and his area of speciklization

within the social science disciplines. 'The District Social Studies -

Committee also wished to determine teacher fimiliarity and degree orsatis-

faction with the current social studies currOmlam, as well as their

perceptions as to the social science disciplines being over and under-

emphasized in the current curriculum.

Personal Data

Table 1 presents the distribution of teachers across the various grade

levels. As stated earlier in this report, all elementary teachers and all

4
secondary school social studies teachers from twenty-one elementary, four

'junior high and three senior high schools participated in the assessment.

TABLE 1

GRADE LEVEL ASSIGNMENTSFOR TEACHERS

GRADE LEVEL PERCENTAGEPERtINTAGE NUMBER

ELEMENTARY
1

Kindergarten- 5%- 25
Grade 1 10 47
Grade 2 11 -49

Grade 3' 12 55
Grade 4 13 58
Grade 5 13 61
Grade 6 14 66
No .Designation 1 4

JUNiORAIIGH.
-4' 3 13

Grade 8 4- 17
Grade 9 14

HIGH SCHOOL
Grade 10

4 19'
Grade 11 1.5 16
Grade 12 3.5 16

TOTAL-OTAL 100% . 460

7
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Table 2 indicates that there is an experienced faculty in school
IMP

district with 58 percent having seven-Ar more years o teathing experience.

.
TABLE 2

TOTAL YEAR OP TEACHING EXPEZIENCE

YEARS PERCES-AGE

0 4%' 17'

1 - 3 6 .% 29

4 - 6 28 127

7 - 10 22 101

.31 - Plus

Interns

. 36 ,

2

168'

10

NO Designation 2 8

TOTAL 1c!az 460

The data presented 1i Table 3 snows the amount of formal

completed by the social studies teaching staff. A range, from

baccaulaureate degree for teacher interns to a Ph.D. degree is

44

, .

education

less than a

indicated.
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TABLE 3

AMOUNT OF FbRMiL EDUCATION OF TEACHERS

AMOUNT

'8Less than Eaccaulaureate Degrie

Bachelor of Science . 17 A 77

Bachelor of Science,. Plus 62 284

Masters :Degree 6 29

Masters, Plus. 13 - 60

Ph.D. 1

No Des/gnatiOn .
1

TOTAL 100% 460 ---7

.An additional characterlitic of the social studies teaching staff, the

.amount of Eollege or university graduate credit earned in the social studies

beyond the baccaulaureate degree in the last ten years, .1s presented in

Table 4.

TABLE 4

SOCIAL STUDIES QUARTER HOUR CREDITS EARNED

BY TEACHERS IN LAST TEN YEARS BEYOND

BACCALAUREATE DEGREE

`CREDITS PERCENTAGE .RUMBER .
'0

1 - 6

23%

28

107

130

7 -.12 16 74

13 - 18 7 31

19 - Plus 18 81 '

No Designation ,8 35 .

TOTAL '100% 460



..

I S f -

The teachers were also asked to identify their area of specIPlization
.

- .

.
within the social science disciplines. '5Aree hundred and sixty faculty

4
.

members failed to designate teaching specialties:. It can be assumed that
*1

most, if not all non - respondents Co rbifl question, are 'elementary teachers.
, . *

Of the one-hundred teachers who responded, thirty-three indicated that pis-

. _. .

tory is their area of specialization. /-Other teacher speriPlties are
/

rtJ
.

Anthropology - 5:, Economics 7'4, Gedgraphy - 9, Political Science - 11;
, .

4

Sociology - 17, and twenty-one with social science combinations.

Overa11, the teachers who participated in this assessment were

experienced teachers whose education ersgeAs the baccaulaureate degree and

who have earned_college credit in the social studies in the last ten.years.
4

Fifty-eight percent have bad seven or more years of teaching expdrience.

Eighty -one percent of the sOcia1 etudies teachome have contihuedtheir

education beyond the baccaulauriate degrees with sixty-nine percent having

earned credit in the social studies in the last ten years.

Program Perspective

, It was deemed important toetermine both the social studies teachers'

familiarity, and degree of satisfaction with the social-studies curriculum'

in effect at the time that the curriculum was being studied. Information was

requested concerning teacher familiarity with the current social studies

curriculum, both within the teachers' own

Table 5 indicates that teachers generally

designated curriculum for which they were

grade level and ac6ss all grades.

Were familiar with the district
-

tespoiAible in their on teaching:

10
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TABLE 5.

-.)

TEACHER FAMILIARITY` WITH OWN GRADE

LEVEL CIIRRICIJLIThi fT

Extent of Familiarity
K -3

TEACHER GRADE-LEVEL
4-6 7-9 10-12

-

Total Faculty

Not. at,All - 0

- 1

- 2

- 3

4

Thoroughly - 5

0

6.

8.8

25.9

41.5

17.7

OZ

4.0

4.7

23.5

40.3

27.5

2;8%. 4.9,

\8.3 2.4

6
2.4

.

25.\O 19.5

25.0 34.1

33.3 ''.36.6

2.0%

5.0

5.5

23.5

35.0

. 29.0.

TOT4t .100% 100% 100% cm
/

-The social studies teachers in this, school district

the data presented in Table 6, were generally quite unfami

.1001

es4indicated. by

total elementary and secondary school social studies curric

TABLE 6

TEACHERFAMILIARITY WITH GRADES K=12 CURRICULUM

Extent of Familiarity..

.

Not a..t.All - 0

1,

- 2

- 3

-.4

Thoroughly 5

TOTAL

ar with the

TEACHER GRADE ',pm

4-6 7-9 \DI-12

9.6% 12.8% 11.8% 17.,1%

30.8 26.2 23.5 14.6

37.6 .304 17.6 24.4

18.5 28.1. 32:4 . 31.7

1.4 2.0 '1.1.13 '' 12.2

' 2.1 .7 2.9 0

109% 100%,, 100% .100%

urn.

TC4a1 Faculty

13.0%

24.0

27.5

27.5

7.0

* 1.0

100%
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The data presented in TabIt 7 shows the extent to wbich teachers were

satisfied with the current social studies curriculum. - s

TABLE 7

TEACHER SATISFACTION WITH PRESENT

SOCIAL SIPIESCURRIthLUM

Satisfaction,-!--

"K-3.:

.

t

Iziadoquate - 0

,

- 1

- 7.1%

15.7
s

. '
- 2 25.7

i e - 3 37.9
.

- 4 10.7

TOTAL 100%

'TEACHER 6RADE LEVEL A

4-6- 7-9

4.2Z -18.2r

1'6.7 6.

25.0 '9.1

.
35.4 57.5

16.6 9.1

' 13.2% 10.5%

1 10.5' . 12.0

15.t 19.0

, . . \.
39.4 42.5

115,8 13.0
t

Highly Adequate r 5 2.9 2.1 0 5.3 - 3-9

10-12' Total Faculty

""

100% 100% 1 OZ .100% .

* .1

An opportunity was provided which would allow teachers to indickteheir
-

feelings about the amount of emphasis given to the ieverai social science

disciplines in the current curriculum: Table 8 repo is teachers' response

to disciplines .,,,Thich they considered tb be overemp ized.

, TABLE 8 .

-SOCIAL SCIENCES OVEREMPHASIZED
r

. - IN TOTAL PROGRAM ..r
a

TEACHER GRADE LEVEL

.Overimphaetzed Dtaciptine . .K-3 4-6 7-9 1Q-12 =-''Total Fabulty.

Anthropology .4.9%."17.4.

Economics 147.1 16.4

Geography 22.0 0.0'
History 34.1 , 37.3
Political Science 7.3 4.5,.

Sociology .14.6 3.0

TOTAL 100% 100%

r

.. 0,1Z'' '20.8% 26 10

0 '4.2 9:.5 t:
A

13.3 0 14:0

. 13:3 33.3''' 29.5
0 244 4.0

. .

13.3
100%

/07(/ ':1Q

11002,
,

12' I
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Table 9 inaicates teadhereftperceptions of the social scLence disciplines

which were currently receiving less emphasis in the curriculum than they

should receive.

-;
TABLE 9

SOCIAL SCIENCES UNDERE4FHASIZED

IN TOTAL FROMM r

Underesphasize# Difcipline K-3 4-6
TEACHER GRADE LEN [.

7.-J9 10-12

C

Total Faculty

Anthropology 27.02 16,52 4.2% 0 %-s 12.Q%

Economics 12.7 25.2 -25.0 23.3 21.5

Geography 19.0 13.2 16.7 50.0 .

q 24.5

History .6 7.7 37.4 16.7 :16.0
1 .

Political Science.. 4.8 15.4 4.2 3.3 7.0

Sociology 34..9' 22.0 12.5 6.7 19.0

TOTAL 100% 100% °loot viox loox

The responses of teachers concerning the existing social studies

curriculum Indicated that over 80% of the teachers at all grade levels had

"an aVerage general familiarity' (3).to "thorough famillaiity" (5) with

curriculum at their ewn grad level. Less than 50%-of the same group of

teachers were similiafly fs i.liar with the curriculum forLtil

Junior high school teachers dicated greitest familiarity and eleimeniiry

teachers least familiarity th the district social studies curriculum.
. .

The survey also indicated that those teachers who were most bitm414mr

-with the gritdes K-12 social studies curriculum were most satisfied with it.

Secondary teachers indicated greater knowledge'about anJ satisfaCtion with

the existing curriculum.
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.s
1.3

4

The resp*,!:tothe quiscion.of which of the social sciences are

receiving too much emphasis in the .'curriculum at the present time a

'axe receiving less emphasis than desired indicated marked differences in

perceptions between elenmetary and secondary teachers. Elementary teachers

felt that Geography and History are being overemphaaized while Anthropology,

E9onomics, and Sociology are receiving too little attention. Secondary

teachers believed that Anthropology at the junior high school level and

History and. Sociology in senior high schools are overemphasized; Economics

and History were seen by.junior high school teachers as the two social

science disciplines most neglected with high school teachers expressing

smiler views about Geography.

.

14. t-
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1I1. ANALYSI§ A D INTERPRZtATION OP DATA

The^purpose of this section-of the report is to present and analyze

findings relative to diet teachers' perceptions of social studies goals and

skills as they are being taught and as tfiey should be taught: Stae6tiCil

procedures used to analyze the data included factor analysis and analysis of

variance. The findings are presented in narrative and tabular fora. The

numerals were rounded by conventional rules. The' variation in the number of

subjects and degrees of freedom resuffed from exclusion from analysis the

responses of individuals who omitted items on the questionnaire.

To determine the cost acceptable statistical' description of teachers{

perceptions of social studies goals and-skills, a factor analysis was used.

The tern, factor analysis, is not a unitary concept but rather subsuaea a

large variety of procedures and options. Its most distinctive characteristic,

however is its data reduction capabilities. Ba>cally, factor analysis is a

technigise for examining pattern(s) of relationships in data such th'at the data

-nay be rearranged or reduced to a smaller set of factors or components that

account for the observed interrelationships in the data.

Ig thiSstudy, factor analysis was used to cluster the goals and-skills,

entify the common element among all the indices of the cluster, name the

ctor associate4 with the cluster, and develop the various :fails and skills

1 to scales:. Because factOr analysii is not a precise statistical technique,

eral factor' analyses were run in which solutions of two, three, and an

ecified number of factors'were designated. The two factor solution for the

tw y-four goal statements and the seventeen skills. provided the best solu-

ti because more items were retained for analysis and there was a greater .

is ction among the items to be analyzed.



The Cronbach's Alpha reliability coefficienisfor the scales ranged from

0.69 - 0.88. The reliability coefficients yere:

. .
Knowledge - Current Emphasis 0.79

. Knowledge - Desired Emphasis 01.88

Attitudes/Performance - Curreht Emphasis 0.69

Attitudes/Performance - Desired Emphasis 0.74

Acquisition and Interpretation Skills -
Current Emphasis

Acquisition and Interpretation Skills -
Desired Emphasis

0.82

0.83

Processing and Applidation Skills - CUrrent Emphasis 0.77

Processing and.&pplication Skills - Desired Emphasis 0.84

In the factor analysis program a correlation matrix was formed showing

measure of association of the twenty-four and of the seventeen variables.

Thelie variables are twenty-four goal statements and seventeen skill. items of

the Social Studies,Goals Inventory. From the interrelationship;th the matrix

a set of factors,.ofthogonal to each other, were extracted. In program

no assumptions ware,made about the variables. The result of this Varimax

Rotation was to produce a facto't matrix that showed the loading each itei on

each orthogonal factor. The factor loadings represent the regression coefficients

of the items that describe a given variable. Prom the orthogonal factor matrix

.it.was determined that d number of variables loaded relatively high on a single

factor. The importance of these findings is that most of the variableere

'making a unique contribution to a single factor.

Social Studies Goal.g

'Table 10-presents the two factors with the defining items, factor

loadings, and commonalities. Stringent criteria were used in this study in

considering item loadingi in defining a factor. The 6riteria were: (1) an

16
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item had to load .4- 0,40 in only one factor, and (2)' if an-.item,loaded'sore

than + 0.22 in one factor, its loading must equal or exceed + 0.50 in the

. 4-

other factor. Using these criteria, ten goal statements here used to define
. .

Factor I and six goal statements to define Factor II (see ?able 10) con-

cerqinggoals currently emphasized in the social studies program: In regard
-

to goals that are desired for the program., as shown in Table 11% twelve goal

statements were used to define Factor I and six goal statements to define

Factor II. In both instances the Factor I goals pertain to social science

knowledge while Factor II.goals focus on attitudes.

r.

A



Item Thither

B
- 17-

TABLE 10

FACTOR LOADLNG AND COMMU4LITUS OF ITEMS
COK1RISING TWO ORTHOGONAL FAcrces OF CURRESTLY

EMPHASIZED SOCIAL STUDIES GOALS '

Description
Factor

Loading Communality

Factor I1 Knowledge

2 _Become acquainted with background
of current problems .52 .28

4 Learn about and understand changes
taking place in the world 54 .30

5

8

13

17

is

Become aware of the growi4 inter-
dependence of differeei peoples
drid nations .41 .22

Examine others' values and adppt
positions of their .04,712 .42 .22

Learn Civic responsipilltiesand-
how to discharge them .40

Compare and contrasE capitalistrc
system with other economic
systems of t4 world. .51 .27

Develop an understanding of society
by studying its'origin,'strum--
ture, development and Inter-.
relationship of the -individual
to all social institutions .51 .27

,21 ' Understand the forces responsible
for shaping the modern-wprld .65 .44

22 Discuss and analyze controversial
issues that are applicable to
national and international.
affairs

Develop"an understanding of the
rights and duties of a citizen
in a democratic society I .40_ .19

24 .

01

.75 .58

TABLE 10 continuednext page

-.

18.
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TABLE 10 (continued)

FACTOR LOADING AND COMMUNALITIES OF ITEMS
COMPRISING TO OFIHaSONAL FACTORS OF CETRRENTLY

EMPHASIZE SOCIAL SfUDIES GOALS

Description

Factor II. Attitudes/Prformance

Demonstrates ability to cooperate
as well as compete with others

Understand, accept, and attest
to improve upon their strengths
and weaknesses

11 *Develop interpersonal relations
and group participation skills

t
..

14 Develop respect for individuals
. of all races and creed .

16 t DemkOnstrate social studies
communicatiOn skills

20 Develop a desire for lea rning
now and in the future

Factor
Loading Communality

.55 .33

. .52 .28

4
.52 .27

.47 .24

.51' .28

.59 .39
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TABLE 1.1

FACTOR LOADING AND COMMUNALIIIES OF Irals.
COMPRISING TWO ORTHOGONAL FACTORS OF DESIRED

SOCIAL STUDIES GOALS

Factor

- Item Number Des6ription Loading Com munality

Factor I KnowledgeA

2 Becoreacquainted with background
of current problems

3

4
.J.

-

Understand tine and chronology

Learn about' and understand
changes taking place in the

wor3j

5 Become aware of the growing.
interpendence of dtherent
peoples and nations- .49 .27

w"

9 Develop tools of analysis and
reasoning to instill economic

understanding -.53

12 Develop an awareness of man's
.early life and how civilization
has been a gradual process - .37

13 Learn civic respbnsibilities and
how to discharge them .49 .30

.60 .38,

.49

.43

.29

.

.15 Develop an appreciation of our
cultural heritage

17 Compare and .OontrLit capitalistic
system with other world economics

- systems .72

391 Develop-a better understanding of
society by studying its origin,
structure, development and the"
interrelationghip of the individual

to all social institutions .66- .44

.52

-.51

21 Understand the forces responsible for
shaping the modern world .69 .48

22 Discuss and analyze, controversial,
issues that are applicable to
national and intentional
'affairs .60

Table 11 continued next. page

20
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?ABLE ik co2tinued

FACTOR ItIDING AN!) cvmmarTtEs OF ITEMS
GOMPRISING Twq ORTHOGOUL ?ALMS OF DESIRED

SOCIAL STUDLt1S cx")
Ar

Item Number Description

Factor II Attitudes/Performance

1

6

4

Factor
Loading Communality

Vetonstrate ability to cooperate as
well. as compete with others

Understand,.accept, and attempt to
improve upon strengths and weak
nesses.

11. Develop interpersonal relations and
group participation skills

16 Denonstratd social studies communica-
tion skills

20 Develop a desire for learning Low
and in the future

23 Develop the ability to think and
express thag.selves in a creative
manner '.50' '.2if

,

.54 30

.46 .22

.71 .50

.44

.51 ,29

4
41

21
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By searching for the common characteristics in the loaded variables it was

possible to specify the nature of the factor resulting in the developmentof

the variablia'Into two scales; the first, social science knowledge,'the second

attitudes and performance.- Teachers, identified by grade level taught, 'made

critical judgments concerning the importance of these goals to the current

teaching and to rate how important thagoal should be to the social studies

curriculum. Each respondent marked each goal statement on a scale of zero (0)

for does not apply to his/her program to five (5) for very important to his/

her program. The Current Emphasis Knowledge 'Scale contained. ten (10) items

and the attitudes scale contained sic (6) items. The Desired Knowledge scale

contained twelve (12) items and the attitudes scale contained six (6) items.

.--

Each indiVidual respondent received a summated score for each scale based On'

the response given to the vhrious items. The highest possible score for the

Current Knowledge scale was fifty (50) points. The maximum score fdr the

Attitudes and Performance scale was thirty (30) points. Likewise the top

score for the Desired Knowledge scale was sixty (60) points with thirty (30)-

points being the maximum score.for the Attitudes and Performance scale.

Therefore, the 'higher an individilal teacher's score the more important tat,

4individual felt the goals were or should be 1.s/heteaching. The analysis

of these two scales reveals majter'differences, between elementary and

secondary schoolteachers, in the perceived current and desired emphasis to

be given to social science knowledge and attitudes in social studiei in this

school district's sd6.1s1.studies curriculum.

a. s

CURRENT EHPHASISIM TEACHING SOCIAL SCIENCE KNOWLEDGE

The social studies teacher,in this school district believe that all of the

-ten knowledge goals were at least somewhat important to the present curricuiuM.

A mean score of 29.6 out of a possible 50 points was-notparticularly high

.22



however. An examination o$ scores across grZie levels reveals differing per-

ceptions of the importance of goal's which emphasize social science knowledge.

As indicated by the dataptesenteditiTables 12 and 13, element#y schOol

teachers attach lessi.mportance to teaching social science knowledge than do

teachers at the secondary school level. The differences Inman scores as

indicated in Table 12 was significant and did notoccur by chance.

TABLE 12

SUMMiRY OF ONE-WAY ANALYSIS 0F VARIANCE OF CURRENT
EiTHASIS ON TEACHING SOCIAL SCIENCE KNOWLEDGE BY GRADE LEVEL

Source df Sum of Squares Mean Square Fr-Ratio

Between Grade Levels

Within Grade Levels

Total

3

, 372

'375

5728.3668

21576.7369
. .

27305.1037

-/909.4556

58:0020

32.92**

**
Significant beyond :01 level.

Take 13, a comparison-of Means at various grade-levels, reveals-that

'(ref all social studies teachers,) those at grades K-3 perceive the.teaching

of social science knowledge as least important. Their mean score of twenty

(20) indicates that many teacher's at thaegfade.level considerth6se goals

.

to be'either not applicable of not important. An examination of other means
,

. .
. .

reveals a marked.increise_in score means as one moves up-the grade levels
,

, .

Withtrades4-4, 779, "0,10-12 having means of twenty -six (26), twenty-seven
, i 4 .- - .

..

,,

(27) and thirty-one.(3/) respectively. This indicates that teachers at higher
.

.

grade levels coniidar the teaching of social science knowledge as being of

more importance than do teachers-at the lower grade levels.

r

4

( k:

4.3

st-

v
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TABLE 13

COMPARISON OF GRADE LEVEL MANS ON CURRENT.
EMPHASIS ON TEACHING SOCIAL SCIENCE KNOWLEDGE

Grade

K-3 147 ,.
..

4-6 150 4
)

,i

7-9 36 .47.,
,,--

10-12 43

4.

Comparison

20. K-3/4:6 -6.901**

26' K-3/7-9 -5.389**

27 K-3/10-12 -8.593**

31 4-6/7-9 1.085

a 4-6/10-12 -3.982**

7-9/10-12 -2.158*

.** -

Significant beyond .01 level.

*
Significant beyond .05 level.

CURRHANT.EMPHASIS ON ATTITUDES AND PERFORMANCE
IN THE SOCIAL STUDIES

/

While data reported in the preceding,section,of this repOt indicated that_

secondary scfloof social:stUdies trenchers, emphasize the teaching of knowledge,

elementary teachers give greater attention to the socialization of the child.

, .

Significant differences in the emphasis given toIbtitudes and performance in
.

-.,the social studies appear ip the data presented in Table. l4. These differ -

eases are similar to those found previously in the comparison of grades

"frith aecondafy scho4 teachers in teaching social sdiefice knowledge.
,

. , .

24
S' 4
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SUMMARY OF ONE-WAY ANALYSIS OF VARIANCE, 02%
CURRENT EMPHASIS ON ATT110ES AND PERFORMANCE

Source, df Sum of Squares Mean Square F-RatiO

Between-,--Grade-Levels-

Within Grade. Levels

Total

372 5631.8831 15,1395

375 6379.4787 .

**
Significant .beyond .01 level.

fir

table 15, which presents the resdlt& of a comparison of various grade

. 4 , .

level means, reveals that teachers ingrades K.--3 Ove.greatetemphasis4,in,their

current teaching to attitudinal /performance, goals than do, teachers at.Other
. ' t

\

k

. ,
,. ,

grade levels. A decrease in. meat scores is evident as.oneimoves up-, the grade

, .

.

levels.

4

s g TABLE. 15

COMPARISON OF GRADE LEVEL. MEANS ON .

- 4
CURRENT'ENLPhASI§ -ON ATTITUDES AND PERFORMANCE /.

.

Grade lfeen* .Comparison. - T Vale .

4

K -3 1.41 24 ./V-3/476 3.084*

4-6-
t

1.50
.4'

.23' IK:3/7-9- 5.383**.% t9,
"*.

"36 20 K-3/10-12 5.549**

x.10 -12
IVy

43 20,
.t, 1.4 Z

4-6J7-9
----?-. r"-t

'3,462 **
'V.

4-6/10-12 3.490**

7-9/10-12 -.112

**
Significant beyond .01 level.

25
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Teachers for grades K-3 had's mean score of "twentY-four (24) -out c,f r

pcssible. thirty, (30) points. The mean score for both junior and senior high

school teachers was 20. The T Value-forthe comparison of means between
,. .

elementary and aecondagrteachers was sIgnificant,at the .01 14vel; thlrefore

.

the difference between nails wastiot due to chance. The differences on the
t-

a

Attitudes and. Performance scale were not as,great as were, the 'differences in the

Knowledge scale. ,This reLlt.would indicate thal2-)Yteachers, regardleis-44-

grade level, emphasize attitudirw;1/pe'rformance goals. Elementary teachers,

.

however, do emphasize those goals more than knowledge go.als in their students'

curriculum.

Summary
Nip1

. .

,\.---

The twenty-four (24) goal statements, to which all social studies. teachers

responded, wet structured to defiaq:tbd -social studies curriculum. The cur-
-

riculum, as perceived by telher in this iltiodl district,, emphasizes knowledge
.

... .. ,

. -
.

of the social sciences and personal and interpersonal attitudes. Of the goals

listed on the assessment instrument, most teachers felt that they were impor- 4.,

.

.

'"I'
' 1,

.)4-4,`

:I , _

. 4,4 .
.
Cant, to varying degrees, for the curriculum at their grade level. As migilt .. '

: -',.. :
1,

'-e expected, teachers for grades K-3**itress curriculum goals whiih are some -^ 'K- 3' stress

lat different from tho e stressed by teachers at the upper elementary and junior

ntih levels. The goa s which thsle-lame teachers currently emphasize differ

,

farkadly from those being emphasized by senior high school teachers. Teachers
4

. ..

at the lower elementary grades consider teaching knowledge of the social sciences
..;'

...

. .

. ,

not #s important, as the development of positive student attitudes towards"them-
--x,

.. a .- . .. 4. I. .1,41, r

selves and others. addition to importance, there is.a queii4on of appro-, '

. ,

' 4, .

priateness. Teachers perhaps question whether children of this age possess
. a

the higher cognitive skills needed to cope with some of the more complex goals;

.
i . -

Senior high school teachers, and to sortie extent junior high' and upper elementary.
s

4
'

.

. . . . a

. 2G
r
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teachers, believe that the teaching of social science knowledge is far more
eta.

important than do their colleagues in grades K-3. An examitation of the grade

level means reveals a decrease in attitude/performance mean scores as one moves

141_
up grade' levels. 'One may also note that the teachidg of social science know'-

edge and expression of satisfaction with current curriculum goals increases-a%
. .

one moves upward along grade leveis.

DESIRED EE SAS'S FORSOCIAL STUDIES GOALS'i

Upon conpletig an assessment of how important a goal was in the:curTiculun

.

at his grade level, each teacher was asked to rate how important the goal stiould

be to the social studies curriculvm: The responses to the teachers' perceptions

I
the desired emphasis.for the goals are examined in relation to similar

scales, 'Knowledge and Attitudes.

Deiired'EmphasIs for Social Science. Knowledge

At all grade levels teachers' respons s indicated that more =lobelia should

be placed on the teaching of social science knowledge. The increase in-the mean

score on the Knowledge scale was from 26. to 34 out of a poisible 50 points.

This significant increase of eight (8) polnts (see Table'16) for all teachers,

regardless of grade level,
-

was am expression that more emphasis should be

placmion teaching social science knowledge as represented'by the goals in the

assessment instrument.

Zi

S

3
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TABLE 16

T-TEST FOR DIFFERENCES IN MEANS /

ON SOCIAL SCIENCE KNOWLEDGE SeATE

Scale Mean Mean Differences T-Value

Current Emphasis

Desired Emphasis

24.20 3.64 8.47**

27.84

Significat beyond .01 level..

1. Each factor score here is adjusted by 'lumber of Rens.

Aa.indicated by,the data presented in Tablei 17 and 18, teachers it the

.
.

elementary and junior hi school levels had mean scores considerably below
.

senior high school tea ers on the Knowledge scale. Unlike the mean scores on

zurrentimphasis of Knowledge, however, the desired.eupbasis mean scores did'

not register a low to high upward trend as one moves up the grade levels.. The

greatest increase occurred in the responses of teachers in grades 4-6:and tbe

smaIlest increase by junior high school teachers. Teache'rs at both grades

'and 10-12.610W an increase of eight in mean:scores in the emphasis that should

be given to social science knowledwover current emph'asis.

TABLE 17

SUMMARY OF ONE-WAY ANALYSIS 'OF VARIANCE OF DESIRED
EMPHASIS ON TEACHING'SOCIAL SCIENCE KNOWLEDGE

\ BY GRADE LEVEL .

Source df Sum of Squares Mean Square F-Ratio

Between Grade Levels
,a

Within Grade Levels

. Total

,

372

375

7203.2831

41.733.7993

48937:9824

2401.0944

112.1876

21.402**

4

Significant beyond .01 level.

8
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TABLE/8

COMPARISON OF GRADE LEVEL MEANS ON DESIRED
EMPHASIS ON TEACHING SOCIAL SCI7NCE KNOWLEDGE

rode h Mean Comparison

-K-3 147 28 K-3/4-6 -

4-6 150 37 K-3/7-9

7-9. 36 33 K-3/10-12

10-12 43 39 4-6/7-9

4- 6/10 -12

7-9/10-12

**
Significant at .01 level and beyond.

T-Value

-8.998**

-2.484***

-6.036**

-1.355

-2.587**

Tbd data presented in Table 18 'indicates that teachers were interested in

increasing the knowledge component of the soti.4. Sciences into the curriculum.

This especially pertained to the areas of History, Economics, Political Science_

and Sociology, with elementary and senior high teachers showing the greatest'

Ic

interest in increasing knowledge.

Desired Emphasis for AttitudeS/Performapoeln the Social Studies
.

-

Teachers in general- expressed a desire for only a modest increase in

emphasis for' attitudinal and performance goals.in the s cial studies curriculum.

The mean for this.scale increased two point for the overall sample mean, at.
indicated in Table 19. Teachers for grades K7-3. who were currently giying major

emphasis to attitddes/performanoe expressed a desire that the emphasis remain

at that level. Upper elementary and junior high, school teachers' responses

indicated a need for greater emphasis and their dolleagues at the senior high

level indicated a need for maintaining the current emphasis for social studies

attitudesNerformance, as represented by the goal statements in the.assessment

instrument.

49
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TABLE 19

T-7EST FOR DI,FFTCS TN YTANS
ON ATTITUDES/FEEFORMANCE SCALEL

Scale mean 1rian Difference T-Test

Current Emphasis

Desired E,q)hisis

38.33,

40:12

1.78 3.87**

**
Significant beyond .01 level. .

r

',A Each factor score here is adjusted by'rliir,ber of items.
.

The data presented in Table 20 indicates rhPr there was a significant

difference among teachers' perception& at the various -grade levels as to the

aesiret emphasis to be given to attitudes and performance in the social studies.

There was a neaa score of 24 for all elementary teachers and a scare-of 23 .for

secondary teachers. A ,amparison of teen scores-On this scale between

ciArent and desired emphasis indicates no increase for, teachers for grades K-3

and senior high school. The mean for this scale Increased-one point for

'teachers id grades 4-6'and three pdints for junior high schdol teachers. This

indicates that teachers at the lower elementary and senior high school grades
. 4

Ash to maintain the current emphasis being given to :Itt_tudes and,perfordance.

The teachers indicated a need. to give a zomewhat greater emphasis at grades 4-6

ardi at the Junior high level, ,a marked increase in emphasis in social studies

attitudes and performance.'

3 0
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TABLE 20

I,

COMPARISON OF GRADE LEVEL MEANS ON
DESIRED EEPHASIS ON TEACHING ATITT4DES/

PERFOEHANCE IN THE SOCIAL STUDIE

Grade Coq:tar16011 .

K-3

4-6

7,9

10-12

147

150

43

24

24

23

23 .

,

K3/7-9-

R- 3/10 -12

.4-8/779

4-8/10-12

7-9/10-12

-.146%-

1:210-

.982

1.304

1.082

-.242

Summary

In this section of the report data has been analyzed regarding teachers'

responses to the emphasis that they would desire to be given to social science

. tnowledge and attitudes/performance of the social studies as represeatedby
11.

goal statements on the assessment instrument. Teachers at all grade levels

were interested in increasing the amount-of emphasis to be given to teaching

social science knowledge.' A, comparison of mean scores between Current and

Desired emphasis on the Knowledge scale, by grade level, reveals that teachers

for grades 4-6 showed a:very marked increase of eleven (11) points from the-Cur-

rent emphasis being,; given to the emphasis that should be given to social science

knowledge. For teachers at grades K -3 and 10-12 there was an increase of

eight (8).points. At the junior high level there was the smallest diecrepancy,

eight (8) points, between'teachers' perceptions of the amount of emphasid cur-

t.ently being given-to social bcience knowledge and the amount of emphasis it

should receive.

31 C
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o

Teachers in this school district sere, in general,' satisfied with the

,mphasis currently being given to social studies attitudes/performance Tice

grade level mean of that scale for Current and Desired emphasis remained the

same for teachers at grades K-3 and 10-12. At grades 4-6 the mean score

incrtased one (i) point in favor of giying greater_emphasis to attitudes/

performance. Junior high school teachers expressed the least emolmt of sat-
.'

isfaction with the emphasis currently being given to social studies attitudes

and performance. There was a difference of three (3) points in the mean score

between Current and Desired emphasis on this scale for that group.

SOCIAL STUDIES SKILLS

1

In addition to 'ssessing social studies goals, which through factor analysis
..

clustered int a two factor solution of Knowledge and Attitudes, a list of seven-

teen (17) social studies skills were identified and assessed. Factor analysis

was used to cluster the skills, identifying the coman element amang all of the

indices of the cluster, name the factor'associated with the clusters and develop

the skills into scales. The same stringent criteria were used in considering

item loadings in defining .la factor as were used for the goal statements. In

following these criteria, six (6) statements were use'-(see Table 21):to define
A

Factor I and also six (6) to.define Factor II regarding skills currently

emphasized inthesocial studies program. Of the skills that were, desired for

the program, as shown id Table 221 six (6) defined Factor I and three defined

Factor II.

ti

32
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TABLE 21

?ACTOR LOADINGS AND COMKUNALITIES OF ITEMS
COMPRISING'TWO ORTHOGONAL FACTEAS OF

EMPHASIZED SOCIAL STUDIES SzTILS

?orator
Item Heber Description . Loading Commvinality

ti

-Factor I Acquisition and Interpretation

1

2

4

12 Understand social studies terrain-
ology .52

13 Iriterpret-maps and globes .61

15 UrLderstand tiFe-and chrondirgy .58

6

7

IC

tit

14 Solve problems

17

Locate information .69

Organize information

Acquire information through reading
social studies materials

Factor II Processing and ApplicAtion.

Formulate hypotheses

Acquire information through listening :55

Acquire information through observing .71

9 Communicate orally .75

Work with others :46

.57

.43

.74

.62

.49

.58

.38

.30

:38

= .34

.35
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TABLE 22

FACTOR LOADINGS AND CpEHUUALITIES OF rras
CdORISING TWO ORTHOGONAL FACTORS OF

DESIRED SOCIAL STUDIES gZTITS

Description
Factor

_Loading ' Crnsmoznality

Factor

4

Acquisition and Interpretation

Acquire information, through rPaAing
social,studies-materials .67 '..50

5 " Acquire iniormation through listening .62 .39.

6. Acquire inforiAtion through observing .52 .27

9

.011,

-Interpret picturet, charts, graphs,
tables .64 .45

12 Understands social studies terms. .62 . .42

13 interprets maps and gloves .61 .40

Factor II/ Processing and Application

14.

16

17'

Solve problems .

Draw inferences

. Formulates hypotheses.

Y.

I
.65

.83 .69

34.2

,..

S
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Common characteristics were evident in the leaded variables. It was pos-

therefore,-to spe ify the napre of the factor,-resulting in their

'eevelopment into rwo sca es;- the' first Acquisition and Interpretation, the second

Processing and Oplicati The clustered social studies skills currently

emphasized (Table,21) lack the conceptual clarity one finds in the listimgof

skills shown in able 22 that teachers would prefer to be emphasized. It is

.e.rident that teachers, when freed from the pressures and expectations of others,

have clear in their own minds the types of skills which should be taught at

their grade level.

As was the procedure with the goal statements teachers, identified by grade

level, rated how important the skills were currently in the social studies cur-,

riculum and judged how laportant the skills should be. Each teacher responded

to the listed skills.on a scale of zero (0) for does not applyor is not important

to the curriculum at the_teaGer's grade level to five (5) for very important

to the curriculum at that grade level. With six (6) statements defining the

Factor I-Currently Emphasized social studies skills, the highest possible score

for this scale was thirty (30) points. There were also six (6) skills which

defined the Factor II Current Emphasis, with a maximum scorefor that scale of

thirty (30) Points.

. 5
Factor I and II of the Desired social studies skills contained six. (6) and

three (3)'skills respectively, resulting in a maximum attainable score of

thilty (30) for Factor I and fifteen (15) for Factor II.

355
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CURRM51 EoHASIS ON iEACREW'SOCIAL STUDIES
ACQUISITIO11 AND INTERPFPr-ATION SKILLS

The social studies teachers in this school district believe that acquisi-,
, , 1

tion and interpretation Skills are receiying major emphasis in the curricalum..
., .

.

Teacher ratinaaresulted in a mean score of '2.1.7 out of a possiSle thirty points.

"she amount of emphasis differs across grade levels. Significant differences in

the emphasis given to Acquisition and Interpretation skills appear in the data

presented in Table 23.

TABLE 23

SUMMARY OF ONE-WAY ANALYSIS OF VARIANCE
OF CURRENI'EMPHASIS ON ACQUISITION

AND INTERPRETATION SKILLS

Source
df Sum of Squares Mean Square F-Ratio.

'Between grade levels

Among grade'levels

Total

3

372

'375

5867.3670

11549.6118.

17416.9787

1955.7890

31.0473

62.994**

**
.Significant beyond -01 level.

Table 24, I:Alicia-presents the 'results of a comparison of means across grade

levels, reveals that teachers in grades 4-6 give greater emphasis to acqusition

and interpretation skills than do teachers at other grade levels. A decrease

in mean scores is evident as one moves from the senior high to the junior high,

and than to the lower elemeLtary grades where the least emphasis 1.4 being given

to these skills.

. 36
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LIABLE 24,.

COMPARISON. OP GRADE LEVEL MEANS ON
CURRENT EMPHASIS ON ACQUISITION AND

. . INT6PRETATION SKILLS

Grade N Mean- Comparison T-Value

K-3 147 . 17 K-3/4-6 -13.600**

476 150 26 K-3/7-9 -2.954**

7-9 36 20 K-3/10-12. -5.785**

10-12 43 23 4-6/7-49 5.544**

4
4-6/10-12 3.326**

7- 9/10 -12 -2.008*

Significant beyond .01 level.

*
Significant beyond .05 level.

CURRENT EMPHASIS .ON TEACHING SOCIAL STUDIES
PROCESSING AND APPLICATION SKILLS

V

Although' teachers are givipg a considerable amount of attention to acquisi-
.

'tion and interpretation skills, an even greater emphasis is being given to those

skills requiring processing and application. The mean score fox all teachers.

at'all gradelevels was 25.1 out of a possible thirty points. The difference

in. the amount of emphasis given to these skills across grade levelsyas

negligible and not statistically significant. (See Tables 25 and 26.)

1
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TABLE 251
s.

.

SUMMARY OF ONEWAY ANALYSIS OF vAasalimrpaRizr,
EMPHASIS ON PROCESSING.AND APPLICATION S11 LS

,,Source df Sum of Squares
.

Mean Square F-Ratio

Between grade levels

Among grade levels

Total

,

372

375

96.0558

8406.3075

8502.7633

32.1519,-

22.5976

1.423

The results of a comparison of means between grade levels, are shown in

Table'26, reveals that teachers at the junior high school level and grades K-3

are .currently giving only slightly greater emphasis to Processing and Application'

'skills than are teachers at the upper elementary and senior high school grade

levels. The difference:in mean scores, found not to be 'statistically significant,

were, for the junior high, 25.9 grades k=3, 25.4; senior high, 24.8 and grades

4-6, 24.5.

TABLE 26 a

COMPARISON OF GRADE LEVEL MEANS ON
CURRENT EMPHASIS ON PROCESSING ANDAPPLICATION SKILLS

ti

Grade, Mean Comparison .T-Value

K-3 . 147, 25 K-3/4-6 1.709

4-6 150 25 K-3/7-9 -.530 a.

7-9 36 26 K-3/10-12 .719

J,0-12 42 25 4-6/7-9' p. - 1.599

4-6/10-12 -.426

7-9/10-12 .988 ..

L
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it is evident that teachers, in general, in this school district perceive

-38-

the current curriculum as strongly emphasizing social studies skills, as

Measured by the assessment instrument. Greater emphasis is being given to

S
processing and application skills than to acquisition and interpretation skills.

.*

The mean score for all teachers and grade levels was 25.1 forthe former and$
21.7 for the latter. Auchers at all grade levels, except grides 4=6 are cur-

,

rently giving the greatest amount of emphadis to processing and application

skills. A significant difference was found among grade levels in the amount
,

of emphasis being given to acquisition and interpretation skills. The least

amount of emphasis was being given to these skills by teachers in grades K -3 as

reflected in a mean score of 17. in grades 4-6 a mean score of26 out of a

possible score of 30 indicates that teachets are currently giving very high

emphasis to these skills.

DESIRED EMPHASIS ON TEACHING SOCIAL,STUDIES SKILLS.

After the teachers had indicated the extent to which skills were being cur-
t

rently emphasizsiin the social studies curriculum, they then rated how important
-.sow

the skill should be. The responses to the desired emphasis for the skills are

examined in relation to similar scales, Acquisition and Interpretation-and
41.

'Processing and Application.

Desired Emphasis for Acquisition and Interpretation Skills

Some significant differences were found in teachers' perceptions between

the amount of emphasis the:Acquisition and Interpretation skills are receiving

and the emphasis they,should receive (See Tables 27, 28 and 29.) Teachers at

.all grade levels, except grades K-3; indicated that AcqUftitiOn and Interprets-
.

tion skills should receive less emphasis in the districPs curriculum than they.

-33
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curr=ently receive. There Vas,, a very rigor Increase in the mean :core on the

Acquisition and Interpr`eta,LioR scal, for ail tear., at all grade levels,

Ike increase in the mek scare as .28 from a mean of 21.71 for Current //

I

Emphasis to 21.99 for Desired Emiohasis for Acquisition and Interpretition

skills This resulted from the ekpressed desire of teachers for grades

to have a marked increase in emphasii for those skills while. teachers for
0410

grades 476 and 10-12 indicated that the1/4Acquisition and Interpretation skills

should receive somewhat less emphasis, than at the present time.

Table 27presen,ts the 'findings of a T-Test for differences in means

between( arrent ada Desired emphasis on this scale of skills.

TABLE 27
,

.T7TEST FOR DIFFERENCES IN MEANS ON

ACQUISITION AND INTERPRETATION SKILLS SCALE

-SCALE

Current Emphasie

Desired Etphas/s
(

MEAN DIFiEliEN6E - VALUE

e 36.62

.1**Significant beyohd .01 level
I-

5.63

1

/1.20**.

0

As indicated by the data presented i Table 28 there was a significant

difference In teachers' perceptiolis of the hasisthat should be given to
3

Acquisition and Interpretation skills as measuredrby the assessment iiistrumerkt.

1

.

a
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TABLE 28

SCMMARY OF ONE -TAY ANALYSIS OF

VARIANCE OF DESIRED EILPEIASIS ON MACEIIG

SOCIAL STUDIES ACQUISIT/ON AND IHTERFAET4T/DN SKILLS
as -

BY GRADE LEVEL'
-

C../1

5

SOURCE df SUM OF SWARM MEAN SQUARE ,F-RATIO

Between Grade Levels- 3 712.5972 237.5324 7.963**

AmongGrade Levels 372 11096.3364 29.8289

TOTAL 375 11808.91335

**Significant Beyond .01 level

A Comparison of grade level means (Table 29) reveals some significant

.. ' -

differences among teacheri' perceptions as to the desired emphasis for Acqui-
___-

siaon'and Interpretation skills. Significant differencei were found between

grades K-3 and 4-6, gradei 4- and 7-9: and between_grades 4-6 and 10-12.

. TABLE .'29

COMPARISON OF GRADE IEVEL MEANS ON

DESIREVTRPH#SIS ON ACQUISITI6N AND

INTERPRETATION SKILLS

GRADE MEAN COMPARISON
t

K-3 147 21 K -3/4 -6

4

4 -6 :150 - 24: C73/7-9

7 -9 36 20. 4 K- 3/10/12
. IPP

10-12 43 4-6/7-9

4-6/10-12

7-9/10-12

**Significant,at .01 level and beyond.-

4i

,*

7,4ALUE '
0 .

-3.866**

1.529

- .255

3.943**

2.3624,

-1.431
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.

When given the freedom to erress their desires as to the emo=m,-. of

A .

that Processing and

studiSs curriculum,

s,
or all teachers at

Application skills should receive in this districts spcial

'were,'were, in' general sApportive_of,them.' The mean score

all grade levelsw;s 10.93 but of a pOssible fifteen_ioints.

ferences in nPanci, as shown in Table 30; found no significant
.

t e 4

the Current amdlesired =phasik for-these skills.

A doeaiisbn of. dif.-

difference between

SCALE

.4

TABLE 30

T-TEST POB DIFFEREkCES'IN MEANS ON 7;

PROCESSING ANT APPLICATION SKILLS SCALE

MEAN Di4ERENCi. TAVALUE.

Current Emphasis

4 Degired Emppasis

35.76

36.44

-.68 1.07

.

. 1he data presented in Table 31 indiates that thereiwere significant dif-

ferences among teachers' perceptions, at the various grade Niels, as to the
.

emphasis'processing and applicatioTliiils should receive in this s ool
,

districei social studies curriculum. This difference did not by chance.

TABLE 31

SUMARY OF ONE -WAY ANALYSIS OF V. CE ON DESIRED

. EMPHASIS ON TEACHING SOtIAL STUDIES

PEOCESSTNG AND APFLIOATIoN SKTLLS BY GRADE LEVEL
. . ,

SOURCE

t

df Sin of Squares' Meanr-Ggnare F-RATIO

, 0.

Between Grade Levels

Amos* Grade Levels .

TOTAL

'3

372

375

l*Significant beyond .01 level

42,

1

692.4673

4109.4476

4801.9149

230.8224

11.0469

20.895**

4 Ir
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Grade level =earls of,Pachg.rs' rgsponses to the epphasis that should be

given to prOcesaing and application skills were compared and is Amin in Table
i

32. Although these skills were judged to be quite' important by teachers at

all grade le4els, the datakreveals that teachers for gradas.Kr-3 of all the

social studies teachers, perceive the emphasis Of these skills as least

impoftaat. The teacheis at the junior high school level most strongly expressed

a desire that processtngthud application skilli be exphasized is the curriculum.

TABLE 32 .

COMPARISON OP GRADE LEVTL.MEANS,ON DESIRED

BASIS ON PROCESSI Aid) APPLICATION SKILLS

411.

Grade. N Mean Comparison T-VALUE

K43

'4 -6

7-9

10-12.

147

'150

36

4.3

9

12-

12

*

K -314 -6

K-3/10-12 \

4-6/779

4-6/10712

7-9/10-422 O

764183**

'- 5:435 **

\4.446**

.1"-. .161'

1.062

44Sigaificant beyond .01 level

IP

4:3

-
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'Several summary statements are offered about teacher preferences as to the

emphasis to'be given tn'Sgills in this School systems social studies curriculFm.
.

.

leathers for graces K-3 expressed a desire for a marked increase id the am

_ JO

of emphasis to be given to acquisition and' interpretation skills./ At grades

4-6, and 1111-12 'tire-srchers want less emphasis to be. given- to those skills,.

while at the junior high' school level teachers are supportive of the amount of

emphasis that the acquisition and interpretation skills' are now receiving.

Because of differences in humbers of items in the two es a direct

comparison was not made between the current and desired emphasis for processing

and application skills. Junior high school teachers indicated t.a greater
.444.

amount of emphasis was currently being given to processing and application (skills

in gradeb 7-9 than at any other giade level.. They also expressed the'Aratsgest

desire fOr.contirmation of this emphasis.

I

4.
4 r

\

. .

41.

.4

4

f

4.



:.

CURRICULUM AND FACULTY DEVELOPMENT IMPLICATIONa

Imp:Farm

'Vie needs assessment results have Provided this school district with dl

about its soc141,,studies curriculum and the faculty vho'implement it. The

data provides general indicators of desired ctirriLkum change,,as well as

having inplications for the development of additional teaching. expertise._ The
ho

comments Which follo4 address the,implicationi of the study results.

Assessent,Findings

,
There is great diversity of.ppinion among teachers in this school district

rt. ,

about the existing.social studies curriculum and its need for change. This

differenceof opinion is to be Apected, given the number of teachers who par-

, ,

ticipgted in the study, their vaiying am9unts of education and teaching ex-
. ,

perience, and their,teaching responsibilities which represent all grade levels:-

The data from this .study. indicates, hosiever,-that there is not wide-spread
S.

dissatisfaction amongithe faculty with'the gurriculumfis it.currently etists.

-

Nevertheless, the responses of teachers.,necit thoughtful consideration by the

dtstapt,Shcial Stuldies'CoMmittee:, . .

i .4
' The assesincent revealed that from nine to sthenteen per cent of the

teachers at .dgfgrent
1

the currictululk planned

grade levels have less than an average familiarl.ty With
. ,

.for their ,grade: Over fifty percent ofthe teachers;
, w

at all eadplei/eli have',Xess thsn an average familiarity with the'curticulum
,.- At t

for.ktndergartea through graderwellie., .In adation, there was a'rather narked
r

5.i; .. ,
,

inconsistency ip, teacher, responses to tiuestion
r
about the current and desired.

1 - I I. 1. .

emphasis Of the soe4A1,Sciendi disciplinesi A siieabLe percentage of teachers
.

..
.

,. .

, .

ihdic4ted that,' the smie.social.sciente discipline was both under aid, over ero

.
.

phased at their tirade level,

45
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While acknvwledgitg .lnzontency their respor:ses,peachers made ,

.
i

judgements about appropriate grade levA/ placement of tbs.sprial science 66.--.

ciPlines. In theik view,

. (1) economics is being neglected at the elemIntary and junior 4.140

school grade levels.

(2) geography and history should be reduced in emphasis while anthro-

pology and sociology should have grLte,t- emphasis in the eleMantary

grades.

(3) -anthropologytand sociology are currently '-ver-emphasized in the

junior and senior high school currl,nulum.

(4) history at the junior high level and geography in senior hi

classrooms-are being negleCted.

In additionto:de*ermiaing the'extent to ihich teachers were familiar and.

. I.

.

. .. .

satisfied with the existing curriedum. and the desired grade piecemeal- of the
. -

.
. .

. ,
..-' . .

-social science discipliues, a'salient outceme bf.the needs assessment' was a
. _ ,

. . .

,

lit of social studiesgoala and teachers perceptionsof the relative
,- -

tanceof,the goals. ;There was clear Indication thiat some goals thought to be
!,

..

... , -

of.4ghpriority were not eing emphasized,to the extapt tew:bPrs,would desite.
. : .

.
.

14

Ift summary, several observations can be,made regarding-the teachers' rierL-,
---,..-

--

. . -
.' '

.

ceptionp of the existing curriculum, ?Imre is soteadic of fArliliarity With

the curriculum at the teachet's own grade level, and a gtoss aack of knowledge

' about the tbtal_dutiiculum. This you14.1nOicad that while a written curric-
t

. '

. ...

alum exists, theplanmed curriculum is not being implemented&m, all clasArooths:,
.

. .

Also', if the social studies curriculum:iS lc; have vertical. articulation' from'

,
.

kindergarten through grade twelve, teacher; must beFdaratUarwith it, ,p6t only
,

. -
. ,. ,--.

.

at their grAde level but at all gradeaevelS.. In ,addition, there is dconcern

..about tne teachersl expression of sat faction with the exiAing*durricuium. s .,
,--, _.ir

l. '3, .
.

....
i

. .
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,

With mach widesPead lack Id auiriculua, there aay be

reason to question the validity of teacher response.

Implications For Curriculum Change, :

,
Several nneects", i.e. a -discrepancy between "ghat is " and "what should

;-
.

be". can be Identified from the assessment'results. There are two needs which

have implications for curriculum developmeat. The. first -is to utilize high
-

priority goals not now being emphasized as
'

a basis for fureher curriculum

-developmnt. Perhaps the greatest contributiop thz: the employment of a needs

, assessment strategy has made to curriculum F3Anning in this school system was

to help teachers become more aware at clearly stated goals and objectives,

/
rather than the selection el 'cOntent, is 0 crucial first step. The priority

A

goals, not the social science disciplines per se, are tp serve as a basis for

the design of the curriculum.

A second need is a social studies curriculum lihich has clear artl.culation

from kindergarten through grade twelve, which flows from the-identified goals,

and is one to which teachers are committed. A disCrepancy between the curric-

ulum "planned" and the curriculum. had" by students is inevitable c# teacher

,
familiarity with the planned curriculuiils lacking.- Less than total commit-

4

g

meat of teachers to implement a curriculum.
-

is, understandable and can be ex--
,

%petted if no provision is made which allows teachers to become involved in a.
,

.'' a .
.

systematic way, in deteriataing what the curriculum should be.

-, ,

,Given tie resultd of needskassesament, several dedisioni must now be
. . - .. ..

- 'I

,made by the district Social Studies Committee. Have all desird goals for ., ...

-
r - .'

the social studies curriculum been identified? Are goal priorities fly
,

..,

established? If so, which of tooalternativaa are mositfeasible for the school ,

. %.--r-r.

district to select:- (1) p r?4.1se the exisang cur4culum, or (2) to design
. .

the curriculum to accommodate the-reie*ta'tfAneeds assessment?
4 '

S.7\

L. r 4. 0 .

4 4
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While recognizing that there is not 2roi...:s Zissat:s'factIon wi*.l-2 the

txisting curriculum, revision in.piece-meal fashion is not likely to(resu li

4
in a clearly articulated curiicllum ihroughour.the grade :evels. Several

or

ciditional'argument: in favor ,r,f d _total re-design of the nurrIZillum include

the utilization of goals and objectives, rather taan-the social science dis-'

cipitai's as a basis for planning, and the opportunity for involvement of and

commAment by teachers who are t2 implement it. In this regard several
.

things must be-.brought to mind. The rexi'sting.nurriCttlum, like that in uany

schnolliistricts, has simply grown over time. It especially reflects the

great impact that the many national iurriculum projects of the 1960's have

gad upon it. Its development also occurred at a tine of-tremendods growth in

numbers of students and the resulting major increase innumbersof teen:herd '

1.1.1 this school.district. With much more stability in teaching positions and

-lets direct.irdlUence of externally, developed curricula today, teecher Will

be able to render more independent jwitements-about, and be;more likely to',

become cammttted to, the curriculum/they will be expected to implement.

Redesigning the Curriculum

If.the,Sociel studies faculty in this schooldistrict decides that
t

newly developed curriculum is'imperative, h model for designing a domain of

a

che.curriculum, such as is shown in Figure 1 might be considered. While

intended to prescribe, the model does suggest a sequendeof tasks for 4esign-

ing the curriculth;t; given the.results of needs assessment.

. .

If the decision is mideto redesign the curriculum and-.1.f'all goals of

a

the,socilllstOies curriculum have been identified, thenurriculum writing'

conmittee is facedith -a number'of essential tasks. In moving ;left to tight

end'aawaward through the model, the initial task is to identify all terminal.

i
objectives for each of the goals. These objectives for kindergarten through

grade twelve had not been identified in detail prior to eSsessing.

/
'
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The importance of identifying organi2ing centers* at two-level$ of gen-

erality is brought to mind in the model. Quite brow, general organizing tea-

t

ters or points of fOcu for student learning are first identified. Given a

range of possible geuyral centers there is need to identify organizing centers,

which relate to eacb., bnce they h. been identifies., their required sequence

for. most effective and efficient student learning must be 'considered.

Having
. -

identified,the terminal objectives, the:relatedi:ohjectives which

encompass the concepts, skills, and attitudes required in order foi students

to attain the termanal objectives are identified. The sequence for these

objectives should-oe quite flexible and

ters.

cable to various . organizing, cen-

Up,to this point the terminal objectives and the related_ objectives

C

14 haveI

been identified and sequenced. Both the major ana.related organiling.ce ers

identified .'nd sequenced. A'most,clucial decision must now be made:ere

Given the goals, obiettives, and organizing centers which type(s) of d igh

far knowledge are most compatible with the foregoing?

The design for"knowledge**.of a curriculum framework of "subjectie-Ze.----

rived from the social science disciplines is dominant in most schools. That-
,.

design is readily understood and-accepted by teachers. In considering the

desired goals, objective's, and Organizing centers, are there

for
I.

Wedge Lich *could better facilitate student ,learning?

other designs ,

Examples-4n-

chide (1)broad fields of knowledge, (2) social functions of living, and
. !

**For g
Sa4.or,
New York:

points for learning through which the objectives are to be at-
-

izore detailed discussZon see Chapter 5
Gwen ajid Alexander, William Planning Currigulum For Schools,
HoIt,'kinehart and isidgton, 1974.

1.. A
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(3) interests, needs, and problemd,o: tit :earner. Lech d.tiign for kno 3 dge

requires a different kind of organizing center.

(1) Separate Subject Desigd

Major organizing center
Related organizing centers

(2) Broad pjelds pf.Knovdedge

Major organizIngecenter
Related organizing. centers

Several examples are offered.

The civil War
Sherman's March
The Gettystiirg Address

Democracy and Dissent
The Montgopery -Bus Strike
The March On Washington

(3) Social Functions of Living

. )
'Major organizing center l You and the Future
Belated organizing"tenters

1

Jobiin Industry
, .

- Jobs in Medicine

(4) .Interests, Needs and Problems of the Learner .

Major organizing center.
Related organizing centers

..PerLonaI Living
Personal Health Needs
Achieving lFelf- assurance

The designing of curriculum guides for the variOns grade levels consti-

tutes the final curriculum development task. This task constieutesthe de-
.

signing of illustrative.o rganizing centers That is, while 019 objectives

and organizing centers are prescribed, the other components of the designed.

illdstrative organizing ceriterV are not. Illustrationi4are offered as pos-
.

:abilities for theteacher's own instructional planning. Components of

41.1unt-rative organizing centers include'(}) the title of thi grganizing center,

(2) a rationale, (3)'terminal objectives,' (4) related objectives, (5) teach

ing strategies, (6):activities, and (6. evaluation procedures.
4'

Staff Development Implications -' .
. .

. -

.....

s.

4--
-In this chool *stem the responsibility for implementing the developed

currictaud rests with the staff at tht'school building leliel rahir than at
, . ..

the district level. In any case, the curriculum to be developed iS likely. to-
. -

.,

5
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differ markedly from that being curreailv implemented. To help teachers

.a

acquire the competencies necessary ipr implernent g the newly designed ,c-ux-
.

ric6lum is an Lmportant consideration it the Leen tied curriculum goals and

ilbjectives'are to 'be achieved by student,.

It is difficult to specify the teacner/developmeat requirements of a

diverse population of teachzrt s as these found in this school district.

Based on the results of the assessment, several suggestions seem to be

viable considerations. It was found that there is great diversity in the

number of years of.teaching experience, dui total years and recency of formal

education, and their preiaration in the social sciences. While recognizing

this diAlersity and the desired emphasis t1py wish tocbe given to the newly

developed currieulum, some t cheia are likely.to bequite.unfamiliar with
.,

specific social science skills and knowledge that would be required. In

g
addition, the priprity goals and skills suggest teacher competence in (1) Help=

, ing students to understand their values and the values of others, (2) ways of
.

develogl.ng positive self concept, (3) assisting students to work and partici-

-patereIfectively in groups, (4),incteasing student responsibility for personal

action, (5) developing probleM solving capabilities, (6) teachingbasid skills,

and (7)-belping students to analyze and interpret information.

In order to,more precisely determine_ teacher in-service needs this sciloOl.

system may.wish to employ an assessment strategy, The assessment instrument

could' be structpred largely from the curriculum "scope land sequence" and

curriculumguides. A profile of,required social science knowledge and skills,

A

suggested instructional strategies, activities, and evaluation procedure,
. ,

.

etc. can be specified from the newly designed curriculum, Each individual .

.
.,

., ..
teacher could then interact'with the profile in terms of his competence in

. , t

relation to the instructional requirements of the new curriculum. The areas, ..

I. .

v
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ofgreatest d iscrepancy betwen "whore ieaChers see themselves" and 'where
, .

they will, be regaired to be" would provide this school system with a base of

.

information for.planning an in-service educatio, program.
. 4

.
..

.....

.

. .
. . .

,

The study as presented provides ddta for curriculum and staff development 4

,
. .

analysis in this school district. The Soctal Studies Committee EAsbase-line

information upon which decisions can be made about impro cial

studies curriculutand it3s Impldmentation in claisioomb.
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